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Abstract. The paper aims to contribute to the understanding of the concept global citizenship 
education. Global citizenship education is defined as democratic and sustainable education 
that pursues to educate a global citizen who is able to perceive the processes of the modern 
society, to demonstrate a positive attitude and to adapt to the global environment.  
It is emphasised that global citizenship is a factor ensuring development of a global citizen and 
his/her functioning within the global context. The analysis of the European and Lithuanian 
documents revealed that global citizenship education has to be initiated at the pre-primary 
school because children aged 5- to 7-years are capable to form/construct new global skills. 
Thus, to have global citizenship education integrated into the pre-primary school education is 
a must, but still gaps and obstacles exist. 
The objectives of the research are to investigate how the parents of pre-primary school aged 
children perceive the concept global citizenship. Data for this research were collected using 
the qualitative method - an interview. A major advantage of an interview is that this method 
allows to investigate parents' individual perception of global citizenship education.  
The most interesting aspect of the data gathered is that parents do not demonstrate complete 
understanding of global citizenship education and majority of them are not completely familiar 
with this phenomenon. They relate global citizenship education to travelling and living abroad, 
to knowledge of other countries/cultures and specific social issues such as pollution, 
discrimination, poverty. Taking into consideration the complexity of this process the parents’ 
perception is insufficient. Therefore, further study has to be initiated regarding teachers’ 
attitude to initiation and implementation of global citizenship education into the curriculum of 
the pre-primary school.  
Keywords: global citizenship education, pre-primary school age, education, parent’s 
perception. 
 
Introduction 
 
In the constantly developing global life of society a new trend of global 
citizenship became the main concern of the education system. It is important due 
to a rapid change in the educational needs and wishes of learners despite their age. 
There is a growing number of the European and Lithuanian documents regulating 
the education policy that acknowledges the great significance of global education 
and its specific aspect - global citizenship education. (Maastricht                        
Global Education Declaration, 2002; Statement on Development Education and 
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Awareness Raising, 2004; Strategy for Education for Sustainable Development 
2005; White Paper on Intercultural Dialogue, 2008, Conception of Global 
Education, 2015; Lietuva ir globalusis švietimas, 2017; Resolution on the 
implementation of the sustainable development goals of the united nations in 
Lithuania, 2018; Innovation strategy for education and training, 2018). Having 
reviewed the situation in the international and national contexts and having 
analysed the definitions and in-depth explanations of the concept global 
citizenship, it has been admitted that global citizenship education is widely 
discussed by the educators, practitioners and scholars. Initiation and 
implementation of global citizenship education is recommended to be started at 
the pre-primary school (5- to 7-years old children) (Chaput & Arnold, 2010; 
Jorgenson, 2010; Symeonidis, 2015; Augustinienė & Pocienė, 2016; 
Hainsworth, 2017; Sy, 2017; Tarozzi, 2016). 
The scope of global citizenship education includes various scientific, 
personal and professional fields of the modern life. Thus, it leads to the necessity 
to acquire new knowledge, develop/construct new skills and strengthen inner 
motivation to become and act as a global citizen. The specific issue will be 
addressed focusing on the complexity of global citizenship education: Do parents, 
of the of 5- to 7-years old children understand the essence and integral dimensions 
of global citizenship education? This research seeks to investigate the parents’ 
perception of global citizenship education. 
The article employs the methods of content analysis that allows to review the 
most important documents of the EU and the Republic of Lithuania concerning 
the definition and dimensions of global citizenship education; synthesis and 
generalization will be used for provision of detailed overview of the concept and 
its complexity. The qualitative research design and the method of interview are 
applied to investigate parents’ perception of global citizenship education. 
 
Theoretical Analysis of the concept Global Citizenship Education 
 
In the era of constant globalization and internationalization modernized 
humanity has been raising questions and expressing concerns regarding global 
education and meaningful citizenship as well as about its global dimensions. 
Empowering learners to become active global citizens is a key issue of many 
international institutions and organizations that take measures concerning 
implementation of the global education throughout the whole world. Global 
citizenship education is an integral part of global education and a specific type of 
education enabling a learner to become a global citizen. It equips learners with 
the necessary knowledge, values, attitudes and skills to understand, create and 
sustain people’s lives locally, nationally and globally (UNESCO, 2013, 2014a, 
2014b, 2015, 2017).  
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The twenty-first century schools must cope with new questions related to 
internationalization of curriculum and meeting new demands of the young 
learners and to revisit their thinking and action frameworks. As the European 
documents emphasize global citizenship education is based on the belief that 
globalization is a new world paradigm; it functions as an interconnected system 
that influences how citizenship operates. The global frame does not replace 
attention to national and local issues. Rather this frame re-orients citizenship 
education so that learners become aware of the issues and the factors at many 
levels that shape the world around them. Global citizenship refers to a sense of 
belonging to a broader community and common humanity and aims to be 
transformative, building the knowledge, skills, values and attitudes that learners 
need to be able to contribute to a more inclusive and peaceful world. This process 
of education takes a multifaceted approach, employing concepts and 
methodologies including human rights education, peace education, education for 
sustainable development and education for international understanding and aims 
to advance their common objectives (CONCORD, 2004; UNESCO, 2013, 2014a, 
2014b; IBE-UNESCO, 2018; OECD, 2018). 
Global citizenship education should be started to be implemented beginning 
from early childhood and continuing through all levels of education and into 
adulthood, requiring both ‘formal and informal approaches, curricular and 
extracurricular interventions, and conventional and unconventional pathways to 
participation (UNESCO, 2017). As K. Mundy (2007) notes very young age 
children are enculturated into their local culture, but nowadays this process might 
be combined with the opposite process of acculturation. Children’s thinking, 
worldview, norms, values beliefs etc. are shaped in a different way due to 
globalization. These interconnected processes direct young learners to a global 
living style and children tend to be more open for the global society (Mundy, 
2007). Great thinkers such as Vygotsky (1991), Piaget (2007) and Dewey (2011) 
all agree that children’s social experiences are highly influential and offer 
transformational opportunities. Precisely speaking, the result of becoming a 
global citizen may be achieved just through a social interaction. Thus 
communicating (interacting) to each other and making influence on knowledge 
acquisition (construction), interpretation and combination with previous 
experience enable a pre-primary aged child to become a proactive citizen of the 
world (Dewey, 2011). 
In an attempt to develop a precise definition for global citizenship education, 
OXFAM (2007) suggested that a ‘global citizen’ is someone who:  
• is aware of the wider world and has a sense of their own role as a 
world citizen;  
• respects and values diversity;  
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• has an understanding of how the world works economically, 
politically, socially, culturally, technologically and environmentally;  
• is outraged by social injustice;  
• is willing to act to make the world a more equitable and sustainable 
place;  
• participates in and contributes to the community at a range of levels 
from the local to the global (Oxfam, 2015, 5). 
Constructions of childhood, early childhood education practices, and 
approaches to early childhood education all lead to understandings about a ‘child 
as a citizen.’ Children in classrooms around the world are engaged in learning 
which focuses on civic responsibility, environment protection, human rights, 
norms and values, willingness to help and participate in various social activities, 
etc., including many of the aforementioned characteristics of a global citizen, 
from a very young age (Twigg, Pendergast, & Twigg, 2015, 79). 
To sum up, early childhood is an important period in which personality is 
shaped and universal morality is structured. It has to become a necessity to 
educate individuals in terms of the freedoms and responsibility in societies which 
are not limited only to themselves. It would be possible to achieve such an aim 
via the integration of global citizenship with early childhood education. Global 
citizenship aims to structure the world for living in peace through love, respect, 
understanding and justice. In the world in which inequality is on the stage, 
creating awareness and sensitivity in terms of an individual’s part in the whole 
world from their early years can be the key.  
 
Research Design 
 
The methodological approach taken in this research is a qualitative research 
methodology. The method of interview was used for gathering information. The 
interview was initiated aiming to talk to the participants (parents) about the main 
object – global citizenship education. The aim was to investigate how the parents 
of pre-primary school aged children perceive the mentioned concept and what 
they think means to be a global citizen. The method of interview was used 
intentionally, as K. Kardelis (2007) notes the qualitative methods provide a 
researcher with a possibility to penetrate into the essence of the phenomena. An 
interview creates favorable circumstances to analyze individuals’ expressed ideas 
when they act in the natural setting and the phenomena is interpreted using daily 
individuals’ language. When an interview is organized and initiated the 
information can be obtained in a pleasant environment, the participants can freely 
express their concerns, talk about own experience, values and beliefs.  
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The research used semi-structured purposeful interview (Patton, 1990) 
where questions and their sequence were foreseen in advance, but a researcher 
could ask additional questions not included into the list of pre-prepared questions 
aiming to reveal the essential points of the research object. Such interview is 
called purposeful (Patton, 1990), a researcher has a possibility to be more flexible 
with questions to be asked and words to be used. L. Rupšienė (2007) emphasizes 
importance to be an active listener and to probe participants. The negative aspect 
might be getting sidetracked from the main topic, when a participant does not 
follow the desired course of the questions and skips the direct answers. 
Preparation. The basic questions have been foreseen and prepared by the 
researcher such as How do you understand the concept global citizenship 
education? What main ideas come to your mind when you think about this 
concept? What dimensions may be discussed talking about global citizenship 
education? Such questions may reveal the parents’ perception of global 
citizenship education, or at least the integral dimensions of this process. Other 
questions might be asked to gather additional information: How do you 
understand the concept global citizen? Is your child capable to be and/or act as a 
global citizen? Does your child behave like a global citizen? The questions 
allowing to acquire more precise information on different aspects of the topic can 
be asked such as How do you understand…?, Do you see that as ….?, Are these 
concepts similar or different? etc.  
Sample. Three (3) informants have been recruited for this research. The 
sample of the qualitative research can be with few informants as noted by L. 
Rupšienė (2007). V. Žydžiūnaitė and S. Sabaliauskas (2017) demonstrated the 
same approach stating that the size of sample of qualitative research is not so 
relevant, but the main focus is on the interview content, the information recorded 
and gathered, the essential elements of the object to be revealed by the 
participants. It is proposed by the same scholars that it is significantly important 
to select unique participants and to disclose remarkable points. The participants 
were selected by the criteria as follows:   
− have a 5- to 7-years-old child (children);  
− are interested in educational innovations related to this age group;  
− have a degree of higher education. 
The first participant (P1) lives in Vilnius (Lithuania), has acquired the 
Bachelor degree (English Philology), has established a school of non-formal 
education for 5- to 7-years-old children; has a 5-years-old child. 
The second participant (P2) lives abroad, migrated from Lithuania 4 years 
ago, has acquired the professional Bachelor degree (Food Processing), has a           
7-years-old child. 
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The third participant (P3) lives in Klaipeda (Lithuania), has acquired the 
Bachelor degree (Education), has a 6-years-old child. 
 
Research Results 
 
The interviews were recorded, transcribed, divided into segments and 
labeled. The main themes and topic related to the concept of global citizenship 
have been distinguished (see Table 1 and Table 2).  
 
Table 1 Main themes and topics of the interview 
 
Interview questions Main themes Topics  
How do you understand the concept global 
citizenship? 
What are the main elements (dimensions) of 
global citizenship? 
What main ideas come to your mind when 
you think about this concept? 
Does your child behave like a global 
citizen? 
Knowledge 
 
Values 
 
 
Motivation 
World  
Culture  
Tolerance 
Equality 
Respect 
 
Willingness to help 
 
Table 2 Reflection of main themes/topics of the interviews 
 
Main theme Topic Citation 
 
 
 
 
 
Knowledge 
 
 
 
 
 
World 
Culture  
 
 
 
<...> different global activities (įvairios veiklos globaliu 
mąstu).<...> (P1) 
<...> Knowledge of various cultures (žinios apie skirtingas 
pasaulio kultūras), <...> countries, as I saw myself, it is very 
interesting for my child to see something new during our trips 
(šalis, nes pati mačiau, kaip vaikui įdomu pamatyti kažką naujo 
per mūsų keliones); <...> ‘cause we live abroad, I think it can be 
close to other culture and living there (o kadangi ir patys 
gyvename kitoje šalyje, tai tikriausiai tai būtų artima kitai kultūrai 
ir gyvenimu joje) <...> (P2) 
<...> (she) speaks, plays with friends in English, but… oh, it’s OK 
for me, more languages she can speak more opportunities I see 
(kalba, žaidžia su draugais angliškai, bet ..., ai, man tai gerai, 
daugiau kalbų mokės, daugiau galimybių) <...> (P2) 
I think … globality may be interconnected to the world in 
common… and maybe knowledge of the world, different  people, 
mmm…, their lifestyle, …and probably their differences…( Manau, 
... globalumas gali būti siejamas su pasauliu..., na ir, ... gal 
žiniomis apie pasaulį, kitokius žmones, ...mmm..., jų gyvenimą, 
...tikriausiai skirtumus...) (P3) 
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Values 
 
Tolerance 
Respect 
Care 
<...> citizenship is an understanding of a bit different child … that 
is not just responsibility for own nation but the globe in general as 
well (pilietiškumas, tai kitokio vaiko supratimas, ... tai žmogaus 
atsakomybė ne tik savo tautai, bet ir pasauliui). (P1) <...> 
tolerance (tolerancija) <...>; 
<...> responsibility for own parents, grandparents, and obviously, 
the group mates and a group teacher (atsakingumas prieš savo 
tėvelius, senelius ir ... aišku, grupės vaikus, auklėtoją) <...> (P1) 
<...> ‘cause we live abroad not in Lithuania, we shouldn’t forget 
the mother tongue and understand that you are a citizen of 
Lithuania (kadangi gyvename ne Lietuvoje, aišku reikia neužmiršti 
gimtos šalies, kalbos, suprasti, kad esi Lietuvis), <...>, but it’s 
clear that children think they are English people (bet aišku jau, 
vaikai save laiko anglais,) <...> (P2) 
Values are propogated widely everywhere nowadays, such as for 
instance tolerance, non-discrimination, not to mock and jeer at 
others (Vertybės, dabar plačiai minimos visur, tolerancija, 
nediskriminuoti kitų, nesišaipyti, nesityčioti,) 
 <...>, I guess that it is similar situation in the whole world. I think 
it is very important to know that you are Lithuanian and just then 
to look around. (manau visame pasaulyje vienodai. Aš manau, kad 
svarbiausia žinoti, kad esi lietuvis, o po to jau žvalgyti aplinkui) 
<...> (P3) 
 
 
 
 
 
 
Motivation  
 
 
 
 
 
 
Willingness 
to help 
<...> ensuring welfare of the country (šalies gerovės užtikrinimas) 
<...> 
Learning to be responsible for own actions (Mokymasis jaustis 
atsakingu už savo veiksmus). (P1) 
<...> to take care of animals because we have a dog at home, so 
that’s a reason to learn to be more responsible, oh … and to take 
care of it (<…> prižiūrėti gyvūnus, nes auginame šunį, tai 
mokomės atsakomybės, ai ..., kur dar priežiūra) <...> (P1). 
As I remember the child was shocked when he saw these homeless 
people with covers in the streets…, so I had to explain what prople 
they are, maybe they are lazy and don’t want to work <…> talked 
about how a country, that is people can help such poor people 
<…> ( Kiek prisimenu, vaikui buvo šokas, kai pamatė tuos 
"bomžus", su "kaldrom" gatvėse..., nu ką, aiškinau, kokie čia 
gyvena, tingi dirbti, <...> kalbėjom kaip šalis, na ... kiti žmonės, 
gali jiems padėti <...>)  (P2) 
<...> need to live healthy, to do some sport, tell others not to throw 
garbage everywhere <..> learned how to keep house clean and 
tidy after different activities <…>; we talk about empathy when 
see homeless people <…> (<…> reikia sveikai gyventi, sportuoti, 
pasakyti kitiems, kad nešiūkšlintų, <...> mokomės tvarkytis po 
įvairios veiklos <...>; kalbame apie gailestį, kai pamatome kokį 
benamį <...> ) (P3) 
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The current research found that parents of 5- to 7-years-old children 
demonstrate incomplete understanding of the concept global citizenship relating 
that to knowledge of other cultures (Knowledge of various cultures…), lifestyles 
and people (I think … globality may be interconnected to the world in common… 
and maybe knowledge of the world, different  people, mmm…, their lifestyle, 
…and probably their differences…) and/or travelling (…, it is very interesting for 
my child to see something new during our trips.) Some of them emphasized 
necessity to acknowledge that firstly a child is a citizen of Lithuania (his/her 
native country) (…ensuring welfare of the country…) and just then (s)he may 
(…look around…) and think or behave globally. Basically, the explanations of 
global citizenship were provided in the form of examples from children’s behavior 
related to their daily activities outside the pre-primary school. Global citizenship 
was interpreted as familiarization with differences, different people existing in the 
world and dealing with the global social issues (homeless, poor people, 
unemployability) (…homeless people with covers in the streets…; need to live 
healthy, to do some sport, tell others not to throw garbage everywhere.); 
furthermore, that concept was related to care, help and responsibility for own 
actions and for other people (parents, grandparents, groupmates, and a group 
teacher) or animals (… to take care of animals because we have a dog at home, 
so that’s a reason to learn to be more responsible, oh … and to take care of it.) 
Parents’ tend to discuss their role and actions taken as I had to explain…, we 
discussed…, we talked…. 
Surprisingly, one important finding was that beside parents’ insights about 
complexity and possible dimensions of global citizenship a role of pre-primary 
school and teachers was not taken into consideration. Possible explanation might 
be that parents see themselves as the primary educators of children and the origin 
of global citizenship is based on the family background and interaction with 
parents, friends or relatives. 
The research and interpretation of data leads to general assumption that the 
field of global citizenship education needs more precise analysis from different 
perspectives. Cooperation between school educators and parents is undeniable 
and it has to be initiated in both types of educational settings formal and non-
formal. To develop a full picture of global citizenship education additional 
research will be needed to conduct with the pre-primary school educators. 
 
Conclusions 
 
The purpose of the current study was to determine the essential dimensions 
of global citizenship education taking into consideration the specific age group of 
learners. The evidence based on the theoretical analysis of the European and 
Lithuanian documents revealed the complexity of this concept and necessity to 
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educate 5- to 7-years old children not as the citizens of their native country, but 
global citizen education has to be implemented in parallels.  
Global citizenship education has to be an integral part of pre-primary  school 
education curriculum aiming to develop a personality who is able to think 
critically, to understand the global aspect of global environment, to perceive 
personal role in the close and further surroundings and to be motivated to act in 
national and international context.  
Returning to the question posed at the beginning of this research, it is now 
possible to state that global citizenship education is not appropriately understood 
by the parents of pre-primary school aged children. There are some gaps and 
obstacles for proper education at formal and non-formal settings. Basically, 
parents’ perception and interpretation of this concept is based on daily life 
situations and there were no relations with the education at school. The findings 
clearly indicate that global citizenship education and being as a global citizen is 
just non-formal familiarization with the existing social issues, travelling, 
discussions with parents, taking care of friends, relatives and pets.  
The research has also shown that firstly the parents see their children as the 
citizens of their native country (Lithuania) and secondly, children’s knowledge 
may be expanded globally. 
The results of this research support the idea that parents’ perception of global 
citizenship is incomplete, this concept is more closely related to family 
background and the importance of the teachers’ role was not considered. Due to 
these insights the further research of global citizenship education has to be 
initiated. 
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